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Intro

I acknowledge that I live and work on Whadjuk boodja and pay respect to Elders past and 
present and to the Senior Knowledge Holders of this Country. I also recognise that this 

Country was never ceded, it is and always will be Whadjuk boodja. I acknowledge the 
contributions of all Aboriginal and Torres Strait Islander Australians, they hold the 

memories, knowledge, truth and cultures of these lands. I recognise the diverse 
sexualities, genders and lived experiences of Aboriginal and Torres Strait Islander 

Australians and their contributions to our shared learning.
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Chapter 1

THE PROBLEM

Let’s Do This!!
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Current Education GAP    

WHY ARE WE 
HERE?

• Deficits in practical application of consent 
understanding (Waling et al., 2024)

• Risk-focused and narrow (Woodley et al., 
2025)

• Not inclusive (disability, trauma, LGBTQIA+) 
(Andreassen et al., 2024; Frawley et al., 
2023; Schaafsma et al., 2014)

• Lacking validated tools and accessible 
pedagogies (Bright et al., 2025)

• Affirmative consent aspects of consent 
linked to more pleasurable and satisfying 
sex (Marcantonio et a., 2026)

•A need for relational, inclusive, 
community-driven consent education

•FOCUS: lived experience inclusion, 
strength-based, neurodiversity affirming
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WHAT IS IN YOUR 
SILO?

Question: Think about the last time you taught or used consent.
 

Who else influenced you in that space (now or in the past?)

What support do you wish you had?
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PHD PLAN
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THE PARTNERSHIP(S)

Experts across disability, education, and/or consent who graciously give their 
time to a PhD student for no compensation.

Can not be more thankful ! 
Curtin University Human Research Ethics Committee (HREC) has approved this study (HREC number 2025-0030). 
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• Amanda Damian – We are People 
Too

•  Anita Brown-Major - Thrive 
Rehab

• Camille Schloeffel - Australian 
Research Centre in Sex, Health 
and Society

• Kaylyn Thyssen - Teach Us 
Consent

• Eleonora Bertsa-Fuchs - Let’s 
Talk About X

• Jenna Love - Scarlet Alliance

• Jodi Rodgers - Birds and Bees
• Jordina Quain - The RSE Project
• Kardie Whelan - Sexual Health 

Victoria
• Katie Bird - Consent Labs
• Kirsty Jeffery – Shine SA
• Patsie Frawley – Uni of Canberra
• Sheridan Kerr – SHFPACT
• Sofia Stavrou – Teach Us Consent
• ‘Florence’*
• ‘LilMil’*                          *de-identified

WHO WAS INVOLVED?
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• Sex - Female (n = 13)
• Gender – Woman (n = 12), 1 x 

outside gender binary

• Ancestry:
• European/White (n = 11)
• Non-White (n = 2)

• Sexuality:
• Heterosexual (n = 6)
• Lesbian, Bisexual, Pansexual 

and/or Queer (n = 4)

• Age:
• 20-39 (n = 7)
• 40+ (n – 5)

• Working Experience:
• School (73%)
• Clinical (42%)
• Community Ed (85%)
• Research (54%)
• People with Disability (92%)

DEMOGRAPHICS (n=13)
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Question: In your school or organisation — 

Which of these three knowledge types (educator/curriculum knowledge, 
allied health/disability expertise, lived experience) is most represented in 

how consent is currently taught? 

Which is most absent?

WHOSE VOICE IS 
MISSING?
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A doctoral student and their adviser walk into a bar. The advisor orders a 
rough draft… and they sit in awkward silence for eight months...
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THREE -DIMENSIONAL CONSENT
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UNDER R
EVIEW

-

PLE
ASE D

ON’T SHARE
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• a dynamic, relational process built on respect and mutual 
understanding, and grounded in communication, emotional 
literacy, along with power, boundaries, and context. Beyond 
a binary exchange, consent is autonomy, safety, and 
connection across all relationships and contexts in life. 

• It involves:
• - Interpersonal and intrapersonal attunement
• - Spoken and unspoken cues
• - Inclusive, accessible communication
• - Honouring boundaries
• - Navigating complexity
• - Applying skills across all relationship types

• “A free, voluntary and informed 
agreement between people to 
participate in a sexual act. This 
agreement is only present 
when these people mutually 
and genuinely want to engage 
in that sexual act and actively 
ensure their partner does too”.

Australian Government, 2023

CONSENT DEFINITIONS
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LEARNER 
SKILLS

Boundary setting
Body autonomy

Help-seeking
Rights awareness

Assertiveness
Communication skills

Communication awareness
Safety awareness
Ongoing consent

Empathy
Body awareness

Body language literacy
Self-awareness

Withdrawing consent
Coping skills

Congruence recognition
Power dynamics awareness

Enthusiastic consent
Listening skills

Emotional literacy
Self-advocacy

Navigating complexity
Personal responsibility

Media literacy
Decision-making

Difficult conversations
Problem-solving

Adaptive response
Self-confidence

Resisting pressure
Self-care

Community-minded
0                   5                   10                     15                    20                      25 
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EDUCATOR 
SKILLS

Non-judgemental approach
Clear communication

Teacher confidence
Active listening

Trauma-informed practice
Emotional awareness

Engaging presence
Consent nuance awareness

Competent
Facilitation expertise

Critical thinking support
Inclusive design

Power dynamics awareness
Relatability

Collaborative design
Violence-informed practice

Practicality
DFSV literacy

Supportiveness
Self-care

Referral knowledge
Community-minded

0                   5                 10                  15                20          

*ACTIVITY
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To 2028…and beyond!!!
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IMPLICATIONS & NEXT STEPS

Chapter 4
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BEYOND SILOS

For Educators For Me

Create emotionally safe 
learning environments

Youth Disability Advisory 
Group

Model respect, agency, 
and responsiveness

Educator Survey (hint 
hint!)

Navigate power dynamics 
ethically using relational 

ethics

Interviews and Focus 
Groups into Resources!

Map knowledge and invite 
in new partnerships where 

needed
Sky is the limit
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Consent must be lived, 
not just taught.
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Consent Education is a shared responsibility, not a classroom isolated 
topic/subject

We can model consent in all we do and all relationships (no matter how short!)

You're at the self-checkout. Someone leans across you to grab a bag from your station.

Good mood: You notice them, step aside slightly, make eye contact, maybe laugh — the 
interaction resolves itself without a word. You both felt it, responded, moved on.

Bad mood: Same lean. But you're depleted, distracted, already over-stimulated. You freeze, or 
snap, or just feel invaded — and now there's friction neither of you intended.
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Thank YouThank You
Kim Andreassen: 

kim.andreassen@postgrad.curtin.edu.au

TO LEARN MORE ABOUT THE PHD PROJECT
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